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TRANSCRI PT OF PROCEEDI NGS

THE MODERATOR: Good norning, friends,
and wel cone.

PARTI Cl PANTS:  Good nor ni ng.

THE MODERATOR: MW nane is Kavenuii. |
work for Arizona Departnent of Education as an
education program specialist. | work with the AlIMS
test primarily. Lately I've been working closely with
t he student resource and the reports. | have been with
the departnent now three, three years.

My role here is to noderate this
di scussion, | would say, as the facilitator

We are very pleased that you could nmake
it. We know how busy you all are. | net sone of you
at the session last night, and we are very pl eased that
you are willing to give your tine and to guide the
Department and the Board in this issue.

The purpose of this session is to get
your views, and I would like to underline that, your
vi ews, your input on the AIMS transition date. The
neeting is one of a series of activities to gather
public input. In January, a survey was sent to
educat ors, business |eaders, comunity | eaders,

parents, and the public at |arge.



This week, as | nmentioned, neetings are
taki ng place in Phoenix, Tucson, and Flagstaff. And in
addition, we're holding three focus neetings to engage
in a nore in-depth discussion of sone of the issues
around AIMS as a transition test and when it should
cone into effect.

The participants in these focus groups
are folks like yourself who represent a cross-section
of conmunity | eaders.

I hope everyone has an agenda. W are
schedul ed to be here until 11:00 or 12:00. W m ght
finish sooner. And that would be -- maybe that's
hopeful, or not. But |I'msure folks appreciate tine
and have sone other things to do.

The outcones of this neeting, whatever
the outconmes are, will be summarized and presented to
the Board, along with input fromthe surveys and the
public foruns. |In order to make sure that we capture
what you're saying here, we are recording this
di scussion. Dr. Paul Young has a recorder, two
recorders, in fact. Maybe he has three. And he will
al so take notes, and so will Judy Swanson fromthe
Depart ment of Educati on.

I will enphasize that your nane will not

be associated with any specific coment that you say



here, so please feel free to say what you want to say.

Not that that would stop you from sayi ng what you want

to say. | think it's always a courtesy when you do
this kind of thing. | hope everyone is confortable
with that.

Agai n, we want to hear your
perspectives. |1'll facilitate the neeting, Dr. Pau
Young will take notes. This is your discussion, and
you can take it whichever way you want within the
framework of these two questions. We'Ill follow sort of
an informal conversational format, try to nmake sure
that everyone's voice is heard, and that we will have a
producti ve di al ogue.

Some housekeeping i ssues. We have a
sign-in sheet here. | will pass that around. Mbst
peopl e have signed next to their nanes, sone people
have not. So please do that.

We have bat hroons right outside of this
room and sonme water fountains. Unfortunately, we
cannot provide you with any refreshnents, coffee, or
sodas. It's just State rules. But we are generally
hospi tabl e fol ks.

Let's quickly go around the table and
gi ve each person a chance to tell us your nane and what

you do, just get to know each other a little bit.



(I'ntroductions made.)

THE MODERATOR: Welcone all. W have
provi ded you with a fact sheet -- it's a green sheet --
just to serve as a reference throughout the di scussion
if you wish. Most of this affects our -- but if you
can just take a few m nutes and go through this and
maybe see if you have very brief questions. But this
is primarily a reference.

(Silence.)

THE MODERATOR: Okay. Any comments or
guestions fromthis fact sheet?

PARTI CI PANT: | just had a question
regardi ng the devel opnent of the standards. My
guestion -- nmy memory is not serving ne well this
norning, but if | renmenber correctly, the standards
wer e devel oped fromthe input of teachers,
adm ni strators, sonme community menbers, including
parents, originally?

THE MODERATOR:  Yes.

PARTI Cl PANT: And that's not cone out
(tape inaudible) teachers and adnministrators in
Ari zona?

THE MODERATOR: Yes.

PARTI Cl PANT: Wth a nunber of community

foruns.



THE MODERATOR:  Yes.

PARTI Cl PANT: And several exanpl es been
sent to the schools, to students at the school s.

THE MODERATOR: | ask for comments.

PARTI Cl PANT: That started as early as
1995, | would assune, okay, the first forum

PARTI Cl PANT: The teachers, though --
and |'ve been on it since day one -- we didn't have any
i nput has to how the standards woul d be tested.

PARTI Cl PANT: That was the testing
conpany?

PARTI Cl PANT: Exactly. Right. So it
was just the standards.

PARTI Cl PANT: But it wasn't what was
going to be tested.

PARTI Cl PANT: Right. Right. In fact,
we specified that we would |ike to have sone of those
skills tested through witing, and they came out in
mul ti pl e choi ce.

PARTI Cl PANT: There seens to be -- and
|'ve been to a nunber of neetings now, including |ast
night, and |'ve been to a nunber of other |egislative
meetings, listening to admnistrators, teachers, and,
of course, students, talking about it. It is seldom

brought out, the fact that the standards as (tape



i naudi bl e) of all of the discussions or input of the
adm nistrators and teachers and so forth. And yet |
hear adm ni strators, teachers, and students say this is
a grievously flawed test.

And that really kind of shocks ne, what
you just said, that it isn't, that the standards were
set, but they're not testing it the same way that you
had anticipated. So that would be one of the obvious
causes for the friction that is going on

And then perhaps the graduation
requi renent nmay also. | don't know whether that was
di scussed originally when the standards were set. But
that's where nost of the flack keeps coming up at this
point, is the graduation requirenent.

|'ve just heard hours and hours and
hours of that flack, and | don't understand all of it,
when it originated. |'mjust curious.

THE MODERATOR: Let's -- we are at this
point in the discussion where we ook -- it mght be
good to tal k about some of the history. So let's nove
into the main question, unless there are sone
clarification issues on that green sheet. O herw se,
think this discussion (tape inaudible). Ckay.

We' Il frame the discussion in terns of

these two questions. These are questions that



were sent to the whole world, if you will. \Wat date would you
recommend as the effective date for AIMS to be a graduation
requi renent for high school students? You may recomrend different
dates for the three sub-test (mathematics, reading and witing).
Pl ease expl ai n why.
Second question is, in your opinion,
what steps are necessary in your district/school to inplenent Al M
as a high school graduation requirenment?
These questions cane fromthe Board.
The Board is by |law required to adopt and adm nister a
graduation test. W are at this point, now we are
sayi ng, well, how do you nove on? How do you nmove from
here? And this is what they are asking you to do. The
guestions are related. So maybe we'll start with these
questions and then separate.
PARTICIPANT: |'mlistening to what
everybody is saying. Because there's so many unknowns
over there. W don't know what kind of support we're
going to get fromthe State. W don't know what the
test will look Iike. W don't know what kind of
teacher training mght be coming up. W're pulling a
nunber out of the air, 2001. You know, that's really
vague when you don't know the answers.

PARTI Cl PANT: First what we have to



decide is, is the test really flawed as it has so been
characterized. | don't know. | haven't seen the test,
so | really can't direct nyself to that. But that
shoul d be resolved. Are the standards correct? 1s the
test to the standards correct, or are they flawed?

MODERATOR: Right now, |I'mjust -- |
think we al so said (tape inaudi ble) perhaps we should
reverse the order, and I'mlistening to what people are
saying. So, why don't you build on what he said, and
let's nmove on.

PARTI CI PANT: | agree with what he is
saying there, that | don't think that we are fully
aware of where we're at. By not know ng where we're
at, we can't possibly know where we want to go or where
we want to end up. And there's so nany issues that are
tied into this thing. You' ve got issues with regard to
some enploynent issues with the teachers. You' ve got
some financial issues with funding.

There's so many things that are tied up
in the success of this test. |'mnot all that
confident in this test. And the problem | think, with
the test is sinply doing, is sinply reflecting on the
ot her areas that we need to work on prior to nmandating
a date saying, okay, now you will pass this test at

this time in order to receive your diplong.



If I took the test, would | pass it?
Probably not. If | took a driving test today, would
pass it? | don't know. Probably not. And |I've been
driving for sone-odd years.

So, | think we need to stop, set aside
politics for a while. And | understand the
environnent. The superintendent is operating here in a
political environnent. She has to maneuver when the
el ections are comng up in a couple years. But we need
to stop and take a | ook at where we're at.

This whole issue with regard to an
educational forumdid not cone up within a year or
within a nmonth. [It's been devel opi ng over a nunber of
years. So | don't see why we're all of a sudden
saying, let's try to solve this within one to two
years. It's obviously going to be an ongoi ng process
and will be long-term

Let's | ook beyond the next election
Let's go on. | agree with what he said. Let's |ook at
all the other issues involved. Let's solve those. And
I think once we figure out where we're at, we can say,
okay, how does AIMS relate to where we're at.

PARTI CI PANT: | think the test is a
secondary issue. | think what we really need to be

tal ki ng about here is standards-based reform and the



i npl ementati on of standards based on instruction in
school s.

To me, as a teacher, that way that it
was i npl emented was backwards. Rather than giving a
test to students who have not been exposed to
st andar ds- based instruction, and they have not, why not
reverse it and start seeing how our standards-based
i nstructions are being successful with the students who
are actually receiving it in the school s?

About three years ago | did a training
for teachers across the state, just involving themin
the standards thenselves, and | held up that standards
book, that big white book that has all the standards in
it. There were probably 50 people in there, 50
teachers fromall across the state of Arizona -- and
just to know, good teachers al ways assess prior
know edge. So | thought, let's find out where we are
before I go on any further

So | held up the book and I said, "How
many of you have a copy of this or have seen a copy of
this in your school s?" Four people raised their hands.

Now, it's really difficult to align the
curriculumto standards when you don't have the
standards. Now, | don't know. |If | did that today, |

probably woul d have a | ot nore hands going up because



we' ve becone nore aware of that. But that's the
reality, whether you want to hear it or don't want to
hear it. Okay?

So what we're tal king about here is a
system c change, and it's going to take tine.

St andar ds-based reformis huge, and it's huge
nationwide. It's not just huge here in Arizona.

So I think we need to get real about
what we're tal king about here. W' re not talking about
just a test. We're tal king about aligning instruction
so that students can be successful in whatever kind of
assessnment that we give them But we cannot assess
them on things that they have not been taught.

THE MODERATOR: Let's start with the
second question, and all these things need attention.

PARTI Cl PANT:  You want -- as | stated
last night, | could give you a |laundry list of those
things that need to be taken again

First and forenmost, | think we need to
take a | ook at the enploynment issues that you have here
with the teaching staff. | think the new thing nowis,
let's pour sone noney in there, and | agree that
teachers need to nmake nore noney, especially when
have bus drivers nmaking 44 grand a year, and teachers

maki ng 10,000 -- 10, 15 less than that. There's



sonet hing seriously wong in our system So that's a

good step.

However, noney is not a key notivator
It's supporting your people. It's offering
opportunities to your people. It's treating themwth

respect. And I'mnot all that confident, in talking
with teachers around the Valley here, that we are
supporting our teachers here, not only froma parenta
st andpoi nt, but from an adm ni strator side.

I'm hearing teachers say, "Here's a
problemchild. | want himrenoved out of ny class,"”
and the principal is comng back saying, "No. No. No.
He's going back to class."

O this issue of, "This child has not
nmet the standards, so I'mgoing to give himan F. He's
flunking this class."

“"No. No. No. You're going to pass
him ™"

So they're not getting support from
either end. W' re dunping on these teachers fromall
ends. And the kids are certainly not helping out with
t he behavi oral problenms that we've seen in your
cl assroomns.

So | think the process needs to start

with change, and that's kind of a big issue. It's a



huge i ssue because it requires so many people.

I think we need to | ook at our financia
resources. | think when we as a comunity are putting
nore inmportance on a stadi umthan our educationa
system there is sonething seriously wong. | think
education should cone first. [1'd like to see some
conpany step up to the plate and say, "Hey, let's have
Bank One El ementary School." "Let's have Anmerica West
M ddl e School ," and fighting with the sane passion that
they did in raising that stadium But | don't see it
happeni ng.

PARTI Cl PANT: (Tape inaudible) charter
school. They did in nmy district, and what happened
was, the district put the noney in (tape inaudible).

PARTICIPANT: Is it still standing?

PARTI CI PANT: Oh, it's still standing,
but Intel put (tape inaudible). Once Intel was very
generous (tape inaudible).

PARTI CI PANT: | agree with himthat
there does need to be some change in instruction

But | also agree that the test is
flawed. And when you neasure instruction with a test,
even at the very beginning in the prinmary grades, with
a flawed test, then the teacher has a problemwth

that. The students have problens with that. The test



itself, | believe, is flawed. | have no doubt.

PARTI Cl PANT: How is it flawed?

PARTI Cl PANT: Well, very specifically,
the testing conpany has what | call "I got you"
gquestions. They want to trick the students.

PARTI CI PANT: As a parent, | wll speak
to that, not as corporate citizen, but as a parent.

They send hone a booklet with ny
children to practice. And | |ooked at these questions,
just froma 3rd grade level, and it's really hard to
understand what they want. They're teaching a very
specific way of thinking. And in sonme ways | agree it
leads to (tape inaudible) really want ne to tell them
is this. | was very surprised at the way the questions
wer e wor ded.

|'mvery curious what neasures were
taken, and this has cone frommy background in quality
and nmeasuring a conpany agai nst standards fromthe
autonotive industry. What validity neasures were put
in place to see, is this test even neasuring what we
want to find out fromthe standards, because the
standards can be very different fromthe way you assess
it.

And what |'mhearing is that nmaybe what

needs to be put into place are neasures that don't say



our children can or cannot graduate or get sone kind of
certificate, but for a while we have to pilot this and
see, is it really neasuring what we hope it's

nmeasuri ng.

PARTI Cl PANT: And neasuring it at a
basic |l evel. There are ways of asking questions on
some of the standards that can be high-Ievel thinking,
and there are ways of asking the question, the sane
standard questions, that can be at a very basic |evel.

And | think the testing coomittee or the
testing conpany has too many hi gh-1evel thinking
qgquestions that involve nore than just the performance
obj ective.

PARTI Cl PANT: That's not necessarily
hi gh-level to that skill. 1It's high level in a
different way of | ogic and reasoning that isn't
necessarily applied directed to that reading or witing
or mathematics skills. You have a high-1level skil
within reading, witing, and mat hemati cs whi ch has
nothing to do with a higher |evel of deductive
reasoning and logic. |It's testing sonething el se.

PARTI Cl PANT: Goi ng back to question
No. 1, the underlying assunption of the character of
the question is that it should be a requirenent, which

is hard to accept. So the assunption is rejected.



Over here in question No. 2, what steps, | go back to
what you said. You have to just | ook at the data that
you just shared with us, where it has 8th to 10th
grade, |ooking at neets or exceeds. W still have,
10th grade, for exanple, 17 percent of math, and you
can conbi ne those two, 34 percent on math and spel |ling,
and 68 percent of the students neet or exceed reading,
writing, and math in those categories.

That shoul d give us sonme feedback to
| ook at the instrunment or the instruction or the
curriculumand have it done that way. W're |ooking at
it as, when do we nove on to establish (tape
i naudi bl e) .

PARTI CI PANT: |1'd be curious to see
t hose sanme scores, fromeither a teacher assessnent or
some other alternative nmethod of assessing sone
st andards, how do they conpare. So, even though the
Al MS test says that only 17 percent, how does the
t eacher assess their class according to their
st andar ds.

PARTI Cl PANT: Thank you. |'d like to
conment on that. As far as assessments, there's a
nunber of other approaches. | can come up with at
| east seven types of assessnments that, you know, the

Al M5 only addresses one or two. |If we're going to | ook



at this in a conprehensive way, all we're doing here is
wor st choice, short instructive responses, essay.
There's nothing on oral responses or
reports. There's nothing on informal observation.
Sel f -assessnment, none of that is there.
PARTI Cl PANT: Are you saying the sane
shoul d be (tape inaudible)?
PARTI Cl PANT: | would like to address
t hat .

PARTI CI PANT: |If we're looking at this
as a conprehensive instrunent, let's broaden the scope.
PARTI Cl PANT: \When you say

sel f-assessnment, what exactly are you tal ki ng about?
PARTI Cl PANT:  The student should be able
to know, what's the goal, what's the standard, and how
close am | to that. Have sone feedback that's tinely,
that's going to help me as a student learn what it is
"' m supposed to be learning. But tineliness is not
part of the AIMS either, as far as feedback
PARTI Cl PANT: As well as, we know and
assess their own perfornmances, are going to know the
targets they're shooting for. W should be able to
know what a child is expected to know at each | evel,
devel opnental ly, and align their curriculum ahead of

time to neet those standards.



I'"'man outsider. | cane here a year
ago. | canme froma state that is developing a test and
are just a few steps ahead of Arizona, fromthe state
of Washington. W have the TAAS's, all the little
acronyns, and every state is trying to do it all on
their owmm. [|'ve always wondered, know ng what ACT and
ETS could do, why we haven't |eaned on those tests that
al ready have the validity and reliability.

But, ny bottomline here is, as soon as
I got here and got in the mddle of this, what | heard
the Superintendent of Public Instruction, |egislators,
and ot her community nenbers saying, but not the
internal State (tape inaudible) is that whatever you're
doing in the state right nowis not valid. Your
cl assroom evi dences, your grades, your test scores that
you're using to nmeasure students' progress i s not
valid. You don't have quality assurances built in.
Therefore, we don't trust those.

And we've broken down the trust,
statewi de and nationwi de, and if we keep saying the
only valid neasure of whether a student shoul d graduate
is going to be a test, we're not going to get anywhere.

We need to go back and say, the credits
the student earns, the classroom evidences by the

grades that the student has are inportant, their



attendance is inportant, their behavior is inportant,
the recomendations they get fromthe staff nenbers,
i ncluding the principal, is inportant.

And each student should have career and
educational targets, which I think are nore inportant
than a test score, because if I'mgoing to hire
sonebody, | want to know where they're going to go and
how they're going to get there and what their plan is
and what the evidence has that they've been working in
that way in the past.

I don't know if any enployers at age 40
go back and say, | want to know what (tape inaudible),
he says, "What were your SAT scores when you | eft high
school? | want to know what your grade point was."
What they want to know is what you can do and what your
targets are for the future.

Those, to ne, are nore inportant, to get
devel opnent in the systemic reformthat is necessary,
than test scores. Now, a test score can be included in
that. That's fine. But it shouldn't be the focus of
everything we're doing in the schools.

PARTI Cl PANT:  |'m going to address No. 2
first. And then | have a few coments.

First of all, about two and a half,

three years ago, | chaired a statew de parents advocacy



organi zation. | work for a hotline, so | get an
opportunity to hear fromparents all the tinme when they
have problens within the schools. Essentially, what we
do is we teach parents good union skills, how to work
with, how to form good partnerships with their schools,
how to be advocates for their kids in a positive and
appropriate manner.

So | have an opportunity and a | ot of
experience hearing from parents saying, "I'minvol ved.
I"'min the classroom | help ny kids with their
homework, and ny kid in 5th grade can't read. M kid
in 8h grade can't read."

So, to address your issue about trust,
trust is broken every tinme a student graduates from
hi gh school and is illiterate. And that happens in al
our districts, not just those fromlow incone. Kids
are passed along fromone grade level to the next, even
t hough teachers know that a child or a student isn't
ready to go on.

In sone districts, they actually have to
fight the adm nistration to -- when the parents and the
teachers are saying this kid is not ready, they have to
fight their administration in order to retain that kid,
because many school districts have adopted a policy of

no retention.



So one of the things that | would do if
| were (tape inaudible) is | would outlaw socia
promotion. Let those people who know the child, touch
the child on a daily basis, decide whether or not
they're ready to go on to the next grade.

Because what ends up happening is, the
hi gh school districts, those districts that are not a
K-12 district, are not a unified district -- and | live
in one of those areas. | live in Kyrene schoo
district. W are K-8 W have absolutely no
accountability. We have those kids for nine years, and
by the tine they go on to high school, poor Tenpe Union
Hi gh School District, my heart just aches for them
because they have four years to correct any of the
probl ens that have existed up to that point.

So we need to do sonethi ng about
provi di ng accountability for those school districts
that are K-8, so that the high school districts don't
have to renedi ate and do sonething that for nine years
they didn't have control over, over the students.

The other thing is, regarding the ACT
and the SAT, last year | worked as a researcher for a
Washi ngton, D.C., based conpany, and one of ny clients
was actually ETS. ETS is not a criterion-referenced

exam It is not based on, here's what all the teachers



and admi nistrators in the state of Arizona say the kids
shoul d know by the tinme they graduate.

They test against a nornmed group. Well
depending on the year. | think we're now in year three
or four -- three to five, let's say. W're testing
agai nst what three to five years ago were a norned
group.

So, it's a different kind of testing,
but definitely a piece of the puzzle that provides us
an opportunity to conpare us with other states so that
we can see how our kids are doing in conparison.
Conparison is not based upon, here is what kids are
supposed to know. So it's a different kind of test.

So, | would do away with socia
promotion. | would provide sone accountability for
those districts that have the kids eight years, so that
the high school districts at |east know when they get
the kids, they have some basic, that they have passed
the 3rd, 5th, or 8th, whatever, point one, and they're
not getting kids -- because we have kids coming into
the high school district right now that can't read.

And they're not all from homes that can't afford --
some of them | know a few people that call our hotline
who have tutors and are working on it now because they

caught it late. It's a ness.



The last thing that I would tell you
that | would do, in order to inplenent AIMS, is | would
set about creating sonme renedi ati on courses.

And here's what really disappoints ne.
Two and a half to three years ago | was in a neeting
with a variety of State superintendents, the head of
t he teacher's association, the Governor, and
Ms. Keegan. And at the point in time, 85 percent of
the districts clainmed that they aligned their
curriculumwith the State standards. 85 percent of
them This is two and a half to three years ago.
think it was three years ago this fall

And there is a bottleneck effect at the
district level when it conmes to the information down to
them | was appalled by the fact that, when I was on
the Kyrene board, how few of our teachers even knew
that there were standards, or that there was a book
that they should have that would tell them how they set
up their standards. So there's a bottlenecking effect.

I'm di sappointed that at this point in
time, two and a half to three years later, after these
superintendents had an opportunity to hear straight
fromthe horse's nouth, the Governor, as well as
Ms. Keegan, yes, the standards are here, and yes,

we're going to test to them because all kids have a



right to be able to read and wite and do math by the
time they graduate from hi gh school

So why |I'mdisappointed is, | don't see
a whole lot of districts stepping up to the plate and
provi di ng maj or anounts of remediati on when it cones to
ki ds that have been identified as not being able to
pass the AIMS test in certain areas.

I can tell you, being the parent of a
child in a district school, as well as a child in a
charter school, there were a few kids in the charter
school s that could not pass the AIMS test. They
i medi ately had a renediation, individualized
remedi ation plan for that child. Imediately. They're
wor ki ng to make sure that when they get the AIMS test
the next tinme, they pass.

I'"'mnot seeing that yet. |'m not
hearing that yet. Maybe it's taking place in
districts, but 1'mnot seeing the tests being used, not
strictly just to neasure what the kids know, but also
as a diagnostic test.

That's what tests are for. That's what
testing is for. That's what tests in education should
be for, to diagnose where the child is. GCkay. You
find out where the child is, what are we going to do

with themin order to get themup to par?



So | would provide sone sort of
remedi ation, and |'mvery di sappointed that |I'm not
hearing the districts are doing that.

THE MODERATOR: | want to just pause and
see if there's anyone who hasn't had a chance to speak
who wants to speak.

PARTI CI PANT: |'mgoing to nmention a
couple things. |I'mhere as a parent. | haven't had a
| ot of exposure to a lot of the issues that nany of you
are famliar with, so you understand that the thing
that brings nme here is one of accountability, because
amtotally frustrated with what | have experienced.

I have a senior, a person who is now
entering high school that doesn't know how to read, but
he will probably graduate this year. He can recognize
words on a paper, but he cannot tell you what all of
those things nean. But he will pass, and he'll get out
of high school. And that irritates me beyond reason

I have a child that's a junior, ny
youngest child, who is finally receiving an
i ndi vidual i zed education plan. He has been socially
pronmot ed because he's large. He's a good kid in a |ot
of ways, so all behavioral things are wonderful. But
he's not learning. And even in the individualized

education plan that he has, renedial education is not



what we're doing in the Deer Valley Unified Schoo
District.
It's been an issue. They want ne to
| ower my standards or nmy expectations of what my child
can do. | see himdo a lot of intelligent things, but
he is not being taught, or his academ c experience is
not being one that is positive. |'mfrustrated by
t hat .
How wi Il we get there? | don't know.
But | am hopeful that AIMS, that is going to be the
standard or requirenent for graduation so that ny
chil dren cannot escape the high school or the schoo
system wi t hout sonebody bei ng responsible for nmy child
being able to | eave that system and go and get a job
and understand his function and his role in society.
That's what brings ne here. But |'ve
come to some understandi ng about what's frustrating,
t he nuances of administering that kind of situation
PARTI Cl PANT: A coupl e of things, and
really represent a couple of perspectives. At the
community college |l evel we get all of those children
who may not graduate from high school, a |ot of
children fromcharter schools and that kind of thing.
I can't help but believe that there isn't sone val ue at

| ooki ng at graduated inpl enentation.



You know, | also amvery active in the
busi ness community. M job is to oversee occupationa
training for all of our colleges, and I'min the
conmunity every day.

Part of what | hear is a great deal of
frustration, because businesses, our econony is good.
The challenge is that we al so have a very | ow
unenpl oynment, which nmeans that our conpanies are
reaching much further into the | abor pool. So part of
the chal | enge (tape inaudi ble) now has is, how do we
work with conpanies to provide training to assure that
the enpl oyees they're reaching down to hire have basic
skill issues.

We're currently working with the State
of Arizona agencies, mmjor conpanies, and snaller- and
medi um si zed conpani es. Every one of themtal ks about
basic skill issues, the thought process, the thinking,
you know, all of what we call the soft skills, the
human skills, team buil ding, showi ng up for work on
time, all those kind of things.

And | think the frustration | hear is
that there's a need to see progress. You know, | think
there has been so nuch di scussi on about AIMS. And, you
know, the great news is that we passed Prop 301, and

there's new noney going into all of our schools,



i ncludi ng the community coll eges and universities.

I think the challenge is that, you know,
I think nmaking certain decisions about when you
i mpl enent and that kind of thing. | agree with the
i ssues of not having social progression in schools and
some of those kinds of things.

The chal l enge is getting back to the
curriculum | was at Mesa for ten years, working with
Mesa Community Col |l ege, building a brand-new comrunity
coll ege out in east Mesa, and | worked closely with the
schools out there. And | think there's a great deal of
frustration because there aren't any fallbacks for the
children who don't graduate right now, other than
they'Il end up on our doorstep because parents don't
feel it's inportant.

So | guess part of our concern is, you
have to begin to grab hold sonmewhere. At sone point
the di scussion has to stop, or the argunent about do we
or don't we, and | think the issues of curriculum and
being able to help children at | ower |evels, and
| ooki ng at what skills should they have before they
even enter high school, then begin to turn sonme issues
around. Because | think what the business comunity, |
percei ve, needs is hope that our children gradually

over tinme, with certain kinds of changes, with the



i nvestnment of all of the noney that is being infused in
our schools now, is going to nmake a difference.

| think certainly the community coll eges
are concerned. W've entered the major debate with the
uni versities about teacher preparation, you know. Part
of our goal is really to attract nore and nore people
to the teaching profession. And | think part of what
we need is guidance fromour schools to nake sure
that the curriculumwe put in place to attract those
who m ght not normally want to be teachers to | ook at
it as an attractive vehicle.

We can help create that pipeline. |
think, as we create curriculumto do that pipeline, we
get it up through the college curriculumand into the
teacher prep in the universities, that we have
positioned themto understand the inportance of the
i ssues that all of you bring to bear

But | think the issue of hope is kind of
why we all voted yes on Prop 301. We wanted to give
our schools hope. W know the fact that schools, our
teachers aren't teaching them | nmean, | started as a
hi gh school teacher and coach. W' ve all been there.

But | do think it's critical that we
deal with the issue of how we nodify curricul um

Because all of us are owning the difficulty right now



of the last reading skills, basic skills, human soft
skills, and if you don't make those nodifications at
the grade school level, and all the way through, if you
don't rel ook at how children are entering high school
then it's always going to be a continuous vicious
cycle.

But | do think at some point, the issue
of timng and the debate probably has to stop, and you
have to use all of this enotional energy we have to go
about maki ng these changes.

So, you know, | would encourage, in
terms of date, that you have sone graduated progress
dates, for lack of a better way to put it, where you're
begi nning to see change, but maybe children haven't
quite hit the mark on graduation, but you begin to see
there's a shift in those and you have higher
percentages in the kids who are in the approach
category, perhaps a year or two late, or you have
children who are finally at this category.

But | think you if see help and you see
mar gi n percentages of children getting results, then
t hi nk you' re meki ng progress, and | think the business
conmmunity and all those will easily continue to support
in increased sales tax and all that. But we've got to

have sone hope that the argunent will stop and



progress w |l begin.

PARTI CI PANT: | hate to throwin a --
think there's one factor here we're m ssing here, and
I"m going to change hats here from parent to a
busi nessman, is the Hispanic community, and having two
parents, both of whom are Mexican national. The
testing, | don't think that we're properly preparing
t hose students.

We're tal ki ng about Engli sh-speaking
students primarily here and we're m ssing a big segnment
of our conmunity, 25 percent of them in fact, of kids
who nmay or may not speak English, who may not be
proficient in English that they speak, and that is a
result of the parents not speaking English, at no fault
of their own, sinply due to the circunmstances in which
they're at. And | think we need to keep themin nnd.

And I'msinply just throwi ng this out
there so we all keep this in mnd so that as we
progress we renmenber them Because whether we like it
or not, we all like to think the Spanish population is
basically just working in a fast food restaurant.
Let's put them aside. They don't vote anyway. Let's
forgot about them

But they are key conponents of our

econonmic growth here. They're a key conponent, and



they're only going to get bigger. And we need to keep
this in mnd when we're inplenenting tests, when we're
doi ng educational reform |It's an issue.

So I"'mthrowing that all out there. W
need to nmake sure that we're not only educating the
children, but we're also setting aside some prograns
here that educate famly as well

And | understand that you offer the test
in Spanish, but are we teaching these kids in such a
manner? Whether it's English only or whatever, that's
a debatable issue, and |I'm not going to get into that.

Just make sure that we're teaching this
segnment of the population in such a manner so that they
are prepared to take whatever examis inplenented at
the tinme of graduation. This is one of the key reasons
we have such a high drop-out rate anong Hi spanics,
sinmply because at the | ower grade levels there's a
| anguage barrier there, as well as the other issues of
why they're failing.

We, as the Hispanic community, are
failing. |It's not because of the difficulty of the
educational system We need to keep that in mnd
because they, whether they succeed in school or not,
they are going to have either a positive or negative

i mpact, economically and socially, on our conmunity.



THE MODERATOR: A nunber of issues that
have been raised. | want to slow down this discussion
such that perhaps it mght be nore hel pful to the Board
if we can tease out sonme of these issues by pointing to
how can we do this, what we just tal ked about. What are
some of the things that we can do, piece out some of those issues
t hat have been brought up. Wat needs to be done?

PARTI Cl PANT: One of the things that
we're doing is we're having English as a Second
Language offered to the parents. Right now we're
working with limted funds. W're offering it in the
daytinme and the nothers are taking a class and taking
the work hone. The fathers are now asking for it.

They work all day | ong.

What we're finding is that the conmunity
as a whole is very eager to learn. They want to know
how to get involved in the education process. They
want to learn how to get involved in the politica
process. They want to learn how to mani pulate within
our comunity.

The problemis that there's an
intimdation factor there. W're talking primrily

about the parents who are undereducated comi ng from



Mexi co, and there's an intimdation factor. And
there's many barriers.

W need -- as an organi zation, the one
work for, we're trying to overcone that. W're
educating the parents, where the resources are at, how
to get involved. W're teaching them W' re, again,
hol di ng the cl asses, these English classes, to help
them So they're able to communicate with the teacher
They can say, "How is ny young man or young | ady doi ng
in class?"

We help themwi th how to understand, how
to read a report card, how to read and understand sone
of the letters that come home, because sone of the
teachers, in there |imted resources that we have,
aren't Spanish speaking. That's a hard thing to do.

I"'mtrying to find Spani sh-speaking
counselors, so | know very well that Spanish-speaking
teachers are limted out there. But we need to | ook at
educating them at offering some Spanish classes to our
teachers, and nmaybe offer some incentives.

But | think by opening up the doors we
can neet each other hal fway, rather than expecting one
group or the other to cone all the way across. | think
that's going to help alot. It's vital

PARTI CI PANT: | certainly agree with



what you're saying. |It's a large, |arge programthat
needs to be done. M tutoring is all for

Spani sh-speaking kids. |'mnot there because |I'm
Spani sh speaking, but I'mthere because they need that,
those kids. So I understand exactly what you're
tal ki ng about because the parents have to get involved.

That's a long, long program and it has
to be inplenmented and el evated beyond what it is. But
I think that that's a huge thing. That's a question
nunber 11. And | nmean that. | think that's a vita
thing we have to do in the popul ati on that we have.

But | want to conment on a nunber of
t hi ngs that have been said relative to the
di sappointnent, ['ll say, that you have in what is
happening to our kids in school. This is a critica
aspect of it, and | hope, and | have hoped all al ong,
that this instrument to measure standards, which is
proposed by the Departnment has two objectives.

Nunmber one, to determ ne the progress
agai nst standards or toward standards that are being
acconpl i shed by the school s.

But number two, and | think we haven't
tal ked about it at all, but I think nust have been just
as inportant an objective of the tests, is a neans of

measuri ng whi ch schools are doing the job so that the



Department of Education can start taking |legal action
agai nst those schools that are not being successful in
what we're after.

Now, that's quite separate from high
school graduation requirenments. But it's vital, as far
as the Departnment is concerned, to identify the schools
that are not doing the job, doing as you' ve been
tal ki ng about here. They are not doing it. So that's
what the test should do. That's what the test is
supposed to do.

| hope, in addition to, as it turns out,
the neans of doing that, of getting that evaluation, is
a test at graduation. | have sone concern about that
and nunber two. But the Departnment nuse use this test
to find out who isn't doing the job, and then taking
the actions that it determ nes will be necessary to get
t he standards bei ng taught and being successfully
t aught .

One little aside in answer to that is,
as you have been doing 3, 5, and 8, and so forth,
progressive in AIMS, or parts of AIMS, which don't
i nvol ve graduation, one of the things that perhaps
m ght be an interimthing would be to have to require,
in order to know what they're doing, to have the test

be at the end, the final test, be at the end of 10th



grade rather than at graduation, for reasons that you
now have at |east two years in high school to try to
fix what you found out was grievously inadequate,
rather than having it drop dead, saying "fail," he

| eaves school, and he has no opportunity to nake those
corrections. So maybe that's a nutty idea.

So maybe for a period of time until the
whol e standards are being properly taught, until that
time it wouldn't be a graduation requirenment. But
perhaps you can do it at the end of the 10th year and
have two years to try to fix it. That is ny opinion
have it at the end of 10th grade.

THE MODERATOR: That's another topic.

PARTI Cl PANT: |'m just throw ng out
t houghts to think about.

PARTI Cl PANT:  An addendum to what she
was sayi ng about the graduated tinming, it was nentioned
in our district by our math teachers, the graduation
could be required four years after at |east 80 percent
of the 8th grade students have net the standards. Then
we di scuss tal king about a graduation requirenent.

When the 8th grade standards are net at an 80 percent
| evel statewi de, then we're ready for the high schools.
THE MODERATOR: What's your thinking

behi nd that?



PARTI Cl PANT:  Well, when you | ook at the
mat hemati cs, grade 3 through 10, and you |l ook at the
percentages, they just get bigger and bigger and
bi gger. That's because the students are not ready to
nmove on. They're not prepared for the additiona
concepts. They don't have what they need in 3rd grade.
They nmove on to 5th grade.

PARTI ClI PANT: St andar ds- based
instruction is a building process. |If you look at the
academ c¢ standards from ki ndergarten all the way up to
proficiency, you will see that the students are
expected to build upon their know edge as they go
through. It's not that they learn one thing in first
grade and an entirely different thing in 3rd grade, and
an entirely different thing in 5th grade. It's a
buil ding process. And if the instruction is provided
to themin kindergarten, then we have the foundation to
go on to the next piece of instruction

The whol e purpose of assessnment is to
informinstruction. It is not to give grades. It is
to informinstruction. That is why we assess students,
so we know if we are nmeeting their instructional needs.
But if we don't have the foundation all the way up
through, then it's not going to be possible for themto

be as successful as they can be. The test is set up in



a very inferential way.

But that's a different way of
instructing. It's not a way that a | ot of teachers
have been taught to instruct. So, a teacher
devel opnent piece -- I'mnot saying it's a wong thing.
| think that's a good thing. Wat we're doing nowis
we' re preparing kids for jobs that we haven't even
dreaned of yet

PARTI CI PANT:  No, we're not. W're
hopi ng to prepare them

PARTI CI PANT: We're trying to do that
right now. So we have to teach kids how to think and
how to use the information that we give themto apply
to a different way.

That's what standards-based instruction
is all about. | ama proponent of it. | believe that
we actually have a set of standards that everybody
needs to work towards so we all know what we're
supposed to be doing. But we need support in that.

I want to cone back to what you said. |
agree there needs to be a renediation piece in there.
But that takes a | ot of support, and it takes noney.
Because you're tal king about personnel if you're
tal ki ng about that.

And our high schools in our district



have put in a renediation piece right into their
next -- | mean, we're trying to get on board with this
because we know ki ds need that support.

It's all about the kids, |adies and
gentlenmen. It's all about the kids. And when kids

can't read, we need to have in place prograns to

intensely renediate. Not, "Well, | don't know what to
do about it." You know? But that takes a |ot of
support, and that takes -- we're tal ki ng about system c

reform here

PARTI Cl PANT: I ntense renedi ation, the
time it takes to do, takes away fromthe tine the
student has to fulfill these other graduation
requi renents they have for high school. | think
sonmetines we --

PARTI Cl PANT:  We need to | ook at that
t oo.

PARTI Cl PANT: That's right.

PARTI CI PANT: It's a big, big issue.
It's not just about this test.

THE MODERATOR: Are you saying that the
ot her graduation requirenents are not consistent with
the requirements of the test?

PARTI Cl PANT:  Well, if we can have kids

that can't read and wite --



PARTI Cl PANT: You don't want to water
down and spend your whole tinme in high schoo
remedi ating | earning discrete skills at the expense of
ot her nore inportant skills.

PARTI Cl PANT:  And | just want to add to
nunber 2, that in your note, that staff devel opnment, |
think, is a very huge key issue. Teachers can't,
teachers don't. Well, we need to give themtools.

One of the ways we do that personally
is, we have grading going on in the sumrertine, and
that is a very attractive nmeans of staff devel opnent.
But here in Arizona, we take all those tools and we
send them out of state. W take the test, and they're
graded out of state. So there's absolutely no chance
for any staff devel opnment to take place in our state.
| would like us to rethink that.

PARTI Cl PANT: | don't understand what
you just said.

PARTI Cl PANT: That is huge.

PARTI Cl PANT:  The di scussion is where we
learn so nuch. As we | ook at papers and the whol e
process of evaluating witing --

PARTI Cl PANT: Can you expl ain what you
said about it being sent out of state?

PARTI Cl PANT: The grading is not done



her e.

PARTI Cl PANT: The gradi ng of what?

PARTI Cl PANT: The grading of the test.

PARTI Cl PANT: The AIMS test?

PARTI Cl PANT: Ri ght.

THE MODERATOR: CQur test is flown out of
state to score. She's saying it will be helpful in
Arizona if we --

PARTI Cl PANT: It woul d quadrupl e what
happens, because not only are our teachers
under st andi ng what is happening with the instruction
but al so what the curriculum as we develop it
interacting with each other, seeing what is taught and
not taught, and see what is in the curriculum and not
in the curriculum

Then when we go back and prepare
teachers to deliver their instructions that we shoul d,
now you can accel erate students. But now, not having
that, we don't have that kind of interaction in staff
devel opnent. It really nakes a huge difference.

PARTI Cl PANT: You have to give teachers
a chance to have conversati on.

PARTI Cl PANT:  Yeah.

PARTI Cl PANT: W don't really have

effective content, in ny opinion. You don't have



effective content limts to your teachers either

PARTI Cl PANT: | think the whole issue
there is to bring the making and gradi ng of the test
back to the education community.

THE MODERATOR: Let's stay on this point
of staff devel opnent. Any other ideas we need to think
about in terms of staff devel opnent?

PARTICIPANT: |'d really like to go back
to something he said before and really enphasize that |
think you were really accurate, is sinply saying that
what happened with the State legislature in 1995 and
with the election of the superintendent, the governor,
and all of those things at that tine was, is that, yes,
the legislature, at the urging of the superintendent of
public instruction, took this out of the hands of
school districts. That's really what happened.

When you think of it, it's from kind of
like a power of political analysis. It really took
this thing out of the hands of the school districts.

What has happened? Well, what's
happened is that it's forced the issue. Wether you
agree about the AIMS or whatever, | nean, if we |ook
right up here, we've got the AR S. statute that says
what it is. W're all here now because of this A R S.

statute.



And it didn't just happen because of a
bunch of whacked-out East Valley conservative
Republ i cans. |t happened because of a whole state
| ooking at this and saying, "This is not working."

Now, when | egislative remedi ati on cones
into the education thing, that's a very heavy-handed
type of approach to all of this. But what it has done
is that it has stinulated an awful |ot of discussion on
the part of professionals within the Departnent of
Educati on and professionals within the adm nistrati on,
which | have tremendous respect for. M point is that
it's forced the issue.

On the other hand, what have we done in
the |l egislature here? Basically, the major goal of the
Arizona legislature districts, A to keep taxes |ow and
cut deals for the parents.

So, you know, we're talking about
fundi ngs, we're tal king about things. M point is that
I think that where you' re going and some of the other
suggestions that we have here, yes, this is a long-term
solution. But we've got a hamrer over our heads right
now, and that hammer is not going to go away. The
hamrer is absolutely there

| believe that when we can really show

that as districtswi de, whether it's in small school s,



the charter level, or it's specialty schools, or
whether in the district, that we can truly denobnstrate
that we're on board with this, you can call it
hand-fi sted or anything el se approach to what we have,
| think that that's where you're going to be in the
point, is that you can al nost start negotiating things.
| don't see -- | don't think it's
reasonable for civilization to say that all people are
going to graduate, you know, at this standard |evel at
a hundred percent of people.

But | think that once the systemgets to
be fixed and that there are really consistent
approaches going across the board, that if we want to
say that we're -- | nean, we're being forced into this
st andar ds- based situation whether we like it or not.

And so, the point is that, yeah -- right
here. ADA has a position of three different |evels of
standards for evaluation, you know, for work force, for
busi ness force -- | nmean, |abor force, a business
force, and a coll ege force.

O what are you going to do with that
student who is really doing well in your school and
cannot pass that one portion of that AIMS test? You
know, where are you going to go with all those

anecdotal things that go agai nst you.



And |'"m just sinply saying that mny
proposition is this. | think we're going to have to
find a realistic date that's going to allow these
standards things and yet doesn't take away the hamer.
Because | don't think the public is going to allow that
hamrer to be taken away.

Even with all the things we've gone
t hrough, and the things that we've said, that the test
is not adequate, it's not reliable, it's not valid or

what ever, the point is that 60 percent of the public

still supports the test, and 58-sonething, fromwhat |
saw in the |last students -- parents who still have
students in the public school systemstill support
this.

And this thing has been hammered |ike
crazy in the press and everything else. So it really
speaks to the aspirations of what he was really talking
about. So if the trust is not there, the hammer has
got to be there, and | think everyone had sone really
strong suggestions.

The only thing that | would finally say
is that if we're going to pick a date, we're going to
have to stick with it. Because that credibility just
keeps getting undernmi ned. And yeah, it could be

under mi ned because of problens with the test, problens



with the testing conpany, disputes between the State
and the testing conpany, other things that right now
I"'mtrying to figure out: are ny sophonobres going to
be taking the math test this spring, are we doing
another field test in the fall on the math thing. And,
you know, we get kind of confused about this.

I''m not opposed to this test. And |I'm
not opposed to a graduation requirenment. But | think
it behooves us that we've got to come to the table
saying that we've got a program prepared to really
meet this.

Tucson Unified is saying they're going
for a hundred percent. And, you know, yeah, that's a
crazy thing to say. But it really goes back to, that's
what the statute says. And you can't get around the
statute, unless enough peopl e | obby, and okay, fine,
we'll put it up for a vote, we'll do whatever.

I'"mjust sinply saying that we need to
deal with this plan. | think these people are really
dead on with some ways in which we can do that.

THE MODERATOR: Let's talk about this
i ssue of where we are. Perhaps we can nove towards a
reasonabl e (tape inaudible) at the State |evel.

PARTI Cl PANT:  Well, curriculum alignnent

takes tine. Like | said, | want to go on record as



saying |I'ma supporter of standards-based instruction.
| want that said, be right up front.

But just handi ng people a set of
standards and saying, "Go with God," that doesn't do
it. That's not the way that they were instructed to
teach. Mbst teachers were instructed to teach through
t ext books, okay, and through teachers nmanuals. And
that's the way they were instructed to teach while they
were going through their education prograns.

A textbook is a tool. It is not a
curriculum It is a means to teach to a curriculum
But that is a paradigmshift.

You have to understand, when we're
tal ki ng about standards-based reform we're talking
about a shift in the way that we approach instruction.

So, what |'ve heard com ng out here, and
I wanted to stand on the table and junp up and down,
but | used a little self-control here, is the
pr of essi onal devel opnment. Teachers need tinme. They
need to be able to talk to each other. W have
tremendous i deas.

Teachers are not opposed, really, to the
reform novenent. They're not opposed to
accountability. They just need to have some tine in

order to nove their curriculumwhere it needs to be.



| heard soneone say, "Ch, yes, we're al
aligned. W're all aligned." They think that they
have a |l ot of tinmes because they don't really know what
that | ooks like. What they're looking at is, they're
| ooki ng at what they've been doing and goi nhg out and
seeing if they find standards and they can plug into
that. That is not standards-based reform \What that
is is doing the same thing you' ve been doing with a
nunber in your book

So what they need to be doing is
| earning how to | ook at standards and then go out to
the body of curriculumthat they have and figure out
how to teach to those standards. Underneath each one
of the concepts in the standards are perfornmance
obj ectives, and that tells us what kids need to know
and be able to do.

So you need to align your instruction so
that your assessnent shows that the students can i ndeed
do that in a variety of ways. That's a big thing right
there.

So we really need to be starting with
that, and we al so need to be teaching teachers howto
assess in different ways, and |I'mtal king about
nmultiple forns of assessnment. You're absolutely right.

There are a whole | ot of ways for teachers to assess



student progress besides one test.

If | was a 3rd grade teacher, taught al
year long, and then | assessed ny students' progress
with one test and | never tested them at any other
poi nt throughout the year, what would your assessnent
of me as a teacher be? Not very good. Because | would
not have been giving -- first of all, what did | say
before? The whol e point of assessnent is to inform
i nstruction.

So we need ongoing, nultiple forns of
assessnent in order to know if you are on the right
track with the students.

PARTI Cl PANT: Wth tinmely return.

PARTI Cl PANT:  Wth timely return. And
wi th doing sonething about it. |[If you get a student
who gets a D or an F on sonething, you just say, "Oh,
well, gosh, | guess they didn't do it."

THE MODERATOR: What do you say to the

Department of Education?

PARTI CI PANT: | want you to be realistic
about our expectations, first of all. W need tine to
do this. | think we need to give our kids tinme, for

one thing.
To go back to what | said about the

st andards being a building process and instruction and



| ear ni ng and under standi ng the concepts of inferentia
information, then we need tine to instruct kids and
their capabilities, and they are able to be successful

I don't think that it's fair to assess
ki ds unl ess they've had a chance to go through schoo
| earni ng and being taught to standards.

PARTI CI PANT: I n high schools, we send
them and we're not unified, and we send them and you
say in high school, that's four years. Actually, we
have a year and a half to do all those skills.

PARTI Cl PANT: Sone of which they've
never heard of.

PARTI Cl PANT: Exactly. And it's not
fair. 1've spoken with some who have attended and they
think it's terribly unfair, and who can blane them for
a year and a half to learn all of those standards.

PARTI Cl PANT: | asked for a copy of the
standards. Here's the problem Here's a standard
that's very reasonable. It says: Using reading
strategi es, making inferences and predictions,
summari zi ng, paraphrasing, differentiating fact from
opi ni on, and draw ng concl usions and determni ning the
pur pose and perspective. That's what it says.

Here's a perfornmance objective for

grades 4 and 5: Distinguish fact from opinion



If I'"'ma kindergarten teacher, | could
do that. |Is it raining outside? 1Is that a fact or is
that an opinion? W can play around with that.

| go down the list to grades 6 and 8,
performance objective 2: Distinguish fact from
opi nion. Are you beginning to feel the problenr
There's no definition.

And you nentioned content. This is
sonething that we don't do. Because the teacher can
say, "Oh, yeah, | teach fact fromopinion."” But then
if the question is, is the tenperature outside over 70
degrees, the child could figure that out. These are
3rd graders. But if it says, is Bush's budget surplus
figures accurate at 1.6 trillion? 1s that fact or
fiction?

You know, as a teacher, | could say ny
kids do well with that. But then the test comes out,
and they don't know what it is, because there's no
opportunity for the teachers to deternmine what's a fair
obj ective. \Which goes back to maybe grading themin
state.

PARTI Cl PANT: Because if there was
grading in state now, how do you teach this and what
happens when this issue is in this district or this

part of the state on different areas. Now all of



sudden it's changing that, or help our instructors
understand. Here are some nmethods that we can use that
can be nuch nore effective in getting our students
where they shoul d be.

PARTI Cl PANT: This standard encourages a
criteria reference test. It is not that easy. But the
3rd graders know and the 5th graders know what they're
all going to work on.

THE MODERATOR: This is one way. Are
there other ways that we can do that?

PARTI CI PANT: |'ve got a question.

THE MODERATOR:  Yes.

PARTI Cl PANT:  You know, you nade a
really excellent point.

First of all, | know that the Departnent
(tape inaudible) priority to standards. And agai n,
when | asked -- when | was on the Kyrene school board,
and | asked teachers, "Well, did you know that the
Department has these classes that you can take
regardi ng the standards?"

"No. "

It was a bottleneck, again, at the
di strict |level regarding what kind of things are
offered. So one of the things | would work on is

making it very clear, not just at the district |eve



and expecting themto dissem nate the information, but
to the individual teachers, what is available to them
in ternms of right here regarding the standards.

But you said sonething that struck me as
an ex-school board member, that gave nme an idea, and
that would be, you were tal king about the way teachers
are taught to teach based on textbooks. You're exactly
right.

Agai n, when | was on the Kyrene schoo
board, we |ost teachers at a rate of over 10 percent.
They wouldn't tell us how far over 10 percent per year
We had new teachers, at |east 10 percent or nore, new
teachers coming into our systemevery year. | can't
i magi ne what the rate of loss is in other districts.

But | know that that was, to ne, trenmendous.

And | know that in a Mdtorola assenbly
line, if you had 10 percent of your enployees |eave in
a year, heads would roll, you' d wonder what the heck is
happeni ng here. And that's not educating kids.

But it made me start to think. Wat if
the Departnent worked with sone conpanies to actually
devel op sonme new t ext book and sone textbook materials
t hat woul d be based on our standards? |In fact, I'm
surprised that textbook conpani es haven't junped on

t hat al ready.



PARTI CI PANT: | think they have.

PARTI Cl PANT: But specifically for our
standards, so that at least there's a framework to work
from And if the Department were involved in doing
that, then they can oversee that the quality was there
and it's not just sone conpany saying, "Oh, yeah, our

t ext book' s based on your standards," but actually it
was very in-depth for the grade |evel.

PARTI CI PANT:  Can | junp in here?

PARTI Cl PANT: Ckay. But | get to go
next .

PARTI Cl PANT: Regarding the fact that
was sai d before, the textbooks per se are an excellent
resource, but they're not just an end in and of
t hensel ves.

| nean, we have adopted, you know, in
our math sequence the CORE math approach. You know,
you go fromintegrated math or whatever. W' ve adopted
the CORE mat h approach

But we still find basically that one of
the things that we miss in the CORE nmath approach is
that it's fine to sit there and get themto
conceptualize things, but | nean, we still have to
buil d basics, make sure that those calculation skills

are there. W still have to practice. Just, you know,



we're an art school. You' ve still got to do your
scal es. Those things have to be there. Not that
they're an end to thensel ves.

But I'mjust sinply saying that no one
source is going to be doing that. It's ultimtely
going to cone down to the teacher in the classroom and
what kind of resources are being there to take that
teacher to the level that we were tal ki ng about and how
are we going to march with those resources.

There's various things that are
filtering around now. You know, there's the MIton TAF
program teacher sonething sonmething program And then
ASU is using the Best program There's a |ot of things
that are kind of flying out there that are kind of
getting this approach, but we haven't devel oped any
ki nd of system so that we can go back to the public
with that hanmmrer. That's what |'mtal king about. That
hamrer is like -- and no one systemis going to be able
to do it. That's what |'m saying.

It's just like, | don't like the idea
that the State has taken over the responsibility of
districts, but the State is also saying, "W don't
trust your districts to do this."

So we've got to find those things that

we were tal king about. The key thing is to get that



teacher in the classroomup to speed with what these
standards are, because | don't think they're going to
go away.

PARTI Cl PANT: One way to do that,

t hough, is no textbook, no conpany to align those
standards and nmake materials for use with teaches, and
that is yet another form of staff devel opnent.

PARTI CI PANT: | was nmentioning, you
know, the State has these classes they can go take.
When they go, they go on their own tine, which | eaves
their famly out. They pay for their parking. They
pay for everything. And Motorola doesn't treat their
people quite |like that.

PARTI Cl PANT: One of the additiona
things, this issue is, the paradigmshift is not only
in terms of the standards, but in terms of the nethod
of instruction. Algebra and geonetry for all is a new
t hought - -

PARTI CI PANT: It's an incredibly radica
i dea that | arge anobunts of the population are going to
master those skills.

PARTI Cl PANT: But they can. They can.
But it's going to take a totally different approach in
the classroom for the teacher, and the teacher doesn't

know how to do that, and needs that staff devel oprment.



It can be done. It's being done, but not everybody
knows how to do it

PARTI CI PANT: It is being taught at the
ki ndergarten level. They're teaching algebra in the
el ementary schools. They just don't call it that, and
we don't tell the kids that's what it is. But by the
tinme -- | nean, the standards instruction has that
built intoit, so by the tinme they get up there, it's
not going to be, "What the heck is this?"

PARTI Cl PANT: Al gebra is one of the

ki ndergarten standards. It has to be.
PARTI Cl PANT: | mean, the standards are
the sane, you know, for all the areas. |It's not I|ike

we have a whol e separate set of math standards for
ki ndergarten. The standard is right up there, and here
are the different |evels underneath the standards.

So, that's what | was tal ki ng about,
about the building thing. Algebra and geonetry are
built in for all the different levels. So they can get
there, but you have to give us a little tine to get
them there. Because today's 9th graders didn't get
t hem necessarily.

PARTI Cl PANT:  Coupl e t hings.

One of the things that you said a few

m nutes ago had to do with perfornmance, percentage of



students actually neeting or exceeding the standards,
and you nentioned 8th grade in particular, because for
the high schools, we only have a year and a half to get
t hose students up to par

And so, if this is a requirenment, making
an exception for the assunption, but |'m not agai nst
the standard. |'mjust looking at it as a graduation
requi renent, which | think doesn't do anything for us.

But if we were to just [ ook at the
percent age of students who successfully conpleted the
8th grade and then being able to address them
assessnment drives instruction, inforns instruction.
It's not a voucher. It shouldn't end there.

The other thing that someone nenti oned
was the students who are acquiring English for the
first time. The instrument needs to be nade avail abl e
i n |l anguages other than English, because it provides us
all kinds of information for our students.

Who do they know? We don't know. At
this point be conprehensive, and if this is going to be
a high school graduation requirenent, we should know
what they know in their own |anguage. It infornms us.

Then we can provide the instruction and
we know where to go fromthere. But we don't know that

if they're not tested at the high school level in any



| anguage ot her than English.

Curriculumneeds to be aligned with
st andards assessnent, staff devel opnent is essenti al
i nstrument needs to be available in | anguages ot her
t han English, professional literature needs to be
provi ded.

And there's a docunent, a little
docunent creating the will of the President's standards
of educational excellence. 1t has seven
recommendati ons there. They're not backing off this
stuff. Grades, educational expectations of parents,
students, and teachers, establish accountability
provi si ons, provide professional devel opnent,
conmuni cate with the parents.

In sone cases it has to be in witing.
Coordi nate school s' career opportunities so that
there's sonething there. And support dual |anguage
curriculum We're not doing that at the high school

PARTI Cl PANT: There's a House bill right
now t hat addresses those key issues. Unfortunately,
what |'mhearing is that they're going to attach sone
noneducati onal issues to this bill in hopes to stal
it.

But there is a very good bill in the

House right now that's addressing those key issues



about accountability, about teacher devel opnment, about
the mnority population, not just the Hispanic but the
I ndi an popul ati on as well.

It's addressing those, but our
| egislators, bless their little hearts, they' re making
this a political battle, and we have to fight to keep
it out of that arena.

From what |'m hearing here, what we need
to do is approach this whole issue here in a nethodica
manner. Maybe we need to take a | ook at starting at a
3rd grade level, and then after we get finished we take
time off to study, okay, what happened, how did our
ki ds do, how did our teachers do, how did the system
overall react to this.

Let's take a | ook at what happened in
that grade level. Then nmake the adjustnents for the
next grade |level. Then the next year we have a better
product. And then the next year we take a look at it
agai n, and we have a better product.

Because we're assuming this is the best
product that we can possibly produce, and maybe it's
not. Maybe it needs sonme practical applications to it,
but do it at the 3rd grade | evel where it's not
mandat ed that the kids do not have to fail 3rd grade.

So we can also take a | ook at how we can approve the



process, and teachers want to be involved in devel opi ng

this test.
PARTI Cl PANT: Very nuch so
PARTI CI PANT: And let nme tell you
something. Don't fall in the same hole that our

organi zation did. What we did is we inplenmented a
conput er system wi thout the input of the clinicians who
use the tool, and now we're having to spend enornous
anounts of noney having to redesign that comrunication
system i nvol ving the clinicians.

| think that's what we're trying to do
here. W have to be very careful with that.

THE MODERATOR: Let's try to think. Al
of this stuff that was said, as difficult as it m ght
be to set a date, what nmight be a reasonable date?

PARTI Cl PANT: 2008, at | east.

PARTICIPANT: 1'd like to see 2010.
That's when ny son graduates. |'d like to see it then
I'"mgoing to do ny part.

My job, as a parent, ny job has now
beconme to assist that young man and teach him and
that's what I'"'mgoing to do. He's going to need to
pass this, so that's ny job.

And | think 2010, when he graduates, is

a good year. | think it gives us the tinme to eval uate



the process, it gives tinme to evaluate the test, to get
i nput fromthe teachers, to get input fromthe parents,
and nmeke adjustnments as necessary, versus saying,
"2002. We've got the best product out there. W're
going to inplenment it right now "

PARTI Cl PANT: Actually, |I'mbeginning to
feel rather optim stic, but as we speak nore and nore
of the test, we're getting nore and nore narrow ni nded,
and | just want to reenphasize sonmething that was said
several tines, and that is that we have to take a
systens approach

I would | ove to see the Departnent of
Educati on have a -- all these discussions should be
froma systens approach of, the AIMS test is one little
t hi ng.

I think we started the discussion first
off this norning with, we can't answer this question
until we answer this question because the tinme line is
conti ngent upon what other pieces of the systemneed to
be hel ped, reinforced, strengthened, changed, aligned,
transforned. So then the piece actually has sone
signi ficance.

But if we just talk about the test,
well, we'll do it for the date. Yeah, let's nake it

2010 and, boy, | hope we have a |ot nore further



di scussi on before we actually inplenent it in 2010.

| really think, also, there's the
wor kpl ace skills standards that haven't been nentioned
there. |It's critical. Qur conpany tries to preach
t hat over and over again.

| actually chose a school for ny
chil dren because these teachers, when | said, "Are you
fam liar with the Arizona revised skills standards?"
they had it right there and they held them up, and they
said yes. And they actually had an hour block in the
m ddl e school devoted to cognitive art, thinking
skills. It's been wonderful

It is a very enotional issue. Comng
t hrough school, | went to UCLA, and | always wanted to
be a teacher. | loved kids. | worked with kids al
the tine. M nomused to say | ran group therapy on
the playground in the 3rd grade. | always worked with
ot her children.

And then when it cane tine, | got a
degree is psychol ogy and child education, and the
school education, the graduate school of education of
UCLA, was recruiting teachers. And we were in a
simlar situation that we are now. There was a
desperate need for teachers. Wat do they do? They

took that bar and they lowered it. They lowered it



down so it was ridiculous for ne to even think about
going into it because ny qualifications were here.

So | entered the program for the
t wo-year accel erated program where | could have gotten
a master's and a teaching certificate out of it, and
instead, on nmy third day in class, an academc
counsel or pulled nme aside and said, "W need you right
now. WIIl you please go down to the district office,
take the test, take the NTE, and see if they' Il put you
in a classroom™

Now, | did that, and | passed with
flying colors, and | was offered a classroomin one of
t he best, npst desirable school districts up in the
Laurel Canyon Heights -- | don't know if anybody knows
the area. It was a very nice area in California --
wi t hout having gone through the program and getting ny
energency credenti al s.

And | woul d have made a very good
teacher. | regret not having gone through the program
| did not accept their position because | decided
instead | was going to get married and have kids. But
when it cane tinme to having to raise a fanmly and
support them | constantly go through this battle of, |
woul d I ove to be in the classroom

But when you say noney's not the only



nmotivator, it is probably the primary notivator. There
is what we call the golden handcuffs of the corporate
world. It is very appealing. And you're right, it's
not just the noney. But I'mmaking easily tw ce as
much as | would be in the classroom But ny
satisfaction is not what it probably would be.

Al so, the hours for teachers are not
what people, you know, think. M hours in the
corporate world are a lot nore flexible. 1 don't need
to get a substitute if | don't show up for work. |
don't have 30 little bodies waiting on ne, depending on
me every day. | don't have the stress of education.

My professional devel opnment is paid for

PARTI Cl PANT: There's this hamrer that
i s hangi ng over our heads, and judging by the tone of
all the neetings that we've had here, | agree with you.
You want to start a novenment to put this thing aside
for another 20 years? |[|'ll be standing next to you.

Unfortunately, we don't have that | uxury
at this point in time because of what's mandated here.
So | think we're still |ooking for sonmetinme in the near
future to inplement this, and just |ooking at a
practical standpoint. | nean, obviously, next year
give ne the best answer.

PARTI Cl PANT: Wel |, everyone's getting



back to the teacher, education, all of that. | also
pul l ed ny school children, both of them fromthe
Kyrene school s because they were literally being

m staught. So we do need to | ook at this.

["m | ooking at the AIMS test. |
described it to ny daughter, who's in the 3rd grade.
They're taking the AIMS test. It was saying it's not
how wel |l you're doing. They want to see how well the
school is doing in teaching you the things you need to
know. But | don't think that's always the case of how
it's | ooked at to informinstruction.

Al so, how to admninister tests, | haven't
heard that discussed at all as far as the skills
needed. And |I've just seen it myself. | took ny kids
to ASU to be tested. They took, | think, 200 students
all at once. It's a two and a half hour test, and
was nervous thinking I would see all these kids coning
out in tears. This was a qualified special program
I nstead, these kids canme out smiling. They were happy.
I was going, what was their nmgic secret?

On the other hand, sonme were tested at
school. They weren't told what the test was for, they
did poorly, and they weren't notivated. And the
teachers said, "Well, they should al ways be notivated."

You know, so there's a real difference.



There's so many pieces of the puzzle.

PARTI Cl PANT: That's fine. That's a
system ¢ change.

THE MODERATOR: Let's try this date issue,

-- anybody who has somet hi ng? | deas?

PARTI Cl PANT: Yeah. This is sonething
that was evident |ast night, because the gentleman that
was delivering that point was the sane way, "Just give
me a date, just give ne a date." W can't do that.

PARTI CI PANT: | just want to -- when you
asked us to go to 1, that's when ny hand went up, on
No. 1, because | know you want sone idea and gui dance
about the timng

And | would just say to you that if the
Board is so dispositioned to continue on this path,
that instead of changing the dates, if they want to
stay with those sane dates, what they ought to | ook at
doing is set a passing level at a level that is still,
the kids cone out at least literate, and then every
year increnent it up and set a tine where they expect
it to be fully -- the kids should be passing at a ful
| evel that they want themto pass it.

And | would not give that nore than that

time franme of ranping up of the grade, nore than four



or five years. That's what | would do. That's one of
t he things.

I don't want to see Al MS postponed
again. To ne, it's the only hope we have to nmake sure
that all kids at |east get an education

I want to tell you sonething. Unti
that meeting two and a half, three years ago where
those peopl e, those superintendents were in the room
it was apparent to ne fromthe discussion that they had
no -- they thought it was going away, so they hadn't
passed on the information.

So if you change the date one nore tine,
I think that's going to be a problem Instead, start
the passing level at a |lower level and ramp it up over
a four- or five-year period.

PARTI Cl PANT: Are you tal king about

| owering the standards?

PARTI Cl PANT:  No. |'mjust talking
about the passing level. The sane standards of the
test. It would at |least provide a basic literacy |eve

of the first year

PARTI Cl PANT: | don't want to | ower
standards. | want to give kids an opportunity to neet
hi gh standards.

PARTI Cl PANT: Yeah, but | don't think



she's changi ng the standards.

PARTI CI PANT: Then |' m nmi sunder st andi ng.

PARTI CI PANT: | think part of what |I'm
hearing themsay is that it gives you a graduated
approach of getting the job done. So you never change
the standards, you just have a | ower acceptable |eve
to get the kids graduated.

PARTI Cl PANT: Right. For the first
year.

PARTI CI PANT: As you're building your
curriculum Each year, as you're building your
curriculumwhat they're doing is buying you tinme to get
to that original passing |evel.

PARTI Cl PANT: Can | give an exanpl e?

PARTI CI PANT: But | don't perceive it as
changi ng the standards. | don't think anybody's saying
that. It's just a matter of, how are we going to use
the testing instrunent as it relates to graduation

PARTI Cl PANT: Ri ght.

PARTI CI PANT: So if you nodify how you
use the test and separate it fromthe standards and
gi ve yourself time to build your curriculum to neet
that top level of standard, then you're allow ng
children to nmove through the systemwhile the faculty,

you know, while all of your teachers are doi ng what



you' ve got to do.

I don't think you have the choice of an
all or nothing, and part of what we're trying to get at
is some kind of -- | don't want to say conprom se
because we're not -- | don't know that anyone is
willing to conmprom se your standards. | agree with you
in terms of how you want to approach that. | think
it's a good approach

I don't think you can do it all or
nothing. You start with a tinme line or you wait unti
2010. | agree, | don't think the community is going to
wait. | think the hamer has to stay there.

But it kind of goes back to what | was
sayi ng before. |If you give some hope and you gradual ly
nove up and you don't sway fromit, because | agree, if
you change it one nore tine -- you know, shoot, |
wor ked with a school district on the east side and they
were hoping it wasn't going to happen, you know. So, |
agree. | think if you change it, then people are going
to dismss it and say, you know, we'll do what we think
is right and appropriate, but it's not going to happen

PARTI Cl PANT: So passing grade or score
on the AIMS m ght be, and I'mjust going to throw a
nunber out, the first year, next year, mght be you get

a 50 percent, and then next year is 60 percent, and



then the next year it's -- and so each year you
increnent it up to what's passing.

PARTI Cl PANT: But you're still thinking
about using it for a graduation requirenment?

PARTI Cl PANT: | don't think that's ever
goi ng --

PARTI Cl PANT: At | east one.

PARTI Cl PANT:  Well, there's been one
change in scoring, and correct nme if I'mwong here,
but in the witing test, what happened was that they've
changed the weight, in that the witing portion got
nore than the nultiple choice.

Am | understanding that correctly?

PARTI Cl PANT: Conpensatory nodel. O
are you having the prerequisite skills, the overal
grammar, |anguage, and al so consider the essay?

PARTI Cl PANT: Now, the press just says

you' ve made the test easier. The test hasn't changed

at all.

PARTI Cl PANT: Ri ght.

PARTI CI PANT: It's still the same thing,
right?

PARTI CI PANT: | still don't agree that

we should assess witing with multiple choice

questions, for the record, please.



THE MODERATOR: | just wanted us to
focus on the date issue.

PARTI Cl PANT: Wth the date in m nd,
probably for the sane passion and the sane reasons and
with the same sense of m ssion about educating mny
children, I'mneeding a date to happen real soon.
need sonething to be there and guarantee that ny kids
don't beconme a waste product.

So | guess the graduated standard is
one. The graduation of that is one that at | east
assures ne that sonething is going to happen by 2010.
You have what you need for your child at that age. But
mne, my kids are going to be out of this system and
don't want themto escape this systemw thout --

PARTI CI PANT: They're not going to
have -- if the passing score requirenent is | ess than
what it is now, then your children aren't going to know
any nore than they know now.

PARTI Cl PANT: Here's what | have.
have a standard in place that we are going to have to
conformto, because right now you have peopl e that
still don't accept the fact that it is going to be

required.



If you require it and that becones a
reality, then sonebody has to start preparing
thensel ves to reach that. That enables ny child, who |
probably will keep in the system ny youngest, for an
addi ti onal year to neke sure that he gets sonething
O her than that, if we don't have a standard in place
at all, they're just going to let himgo

They' re opposed to this whole situation
in alot of respects, and what |'m experiencing there,
they're not anticipating that they're going to have to
deal with it.

PARTI Cl PANT:  Just so | understand,
you're saying, don't wait until 2008, '9, '10, whatever
it is. Leave it at 2004, but |ower the bar down so
that there will be some goal for your children?

PARTI Cl PANT:  Sooner or |later it needs
to be there. | don't know when that's going to happen
and 1'mlooking for a date. Because for ny |love for ny
children, | want that to be as soon as possible for
themto receive the benefits and not become a waste
product.

At the same tinme, fromwhat |'m hearing,
there are sonme practical problenms involved in getting
that past them There's nmore than just ny children

involved in getting to that standard. So |I'm hearing



this as a possible solution.

PARTI Cl PANT: You postpone it, and I|'|l
tell you what a lot of districts are going to do.
They're going to say, "See, we don't have to do it."

PARTI Cl PANT:  Yeah. Don't have to do

PARTI Cl PANT: But they still have to
take the test, and the kids still have to pass it at
some | evel, and each year it increments up. Then I'm
not tal king about the classroomteacher. The problem
to me is at the district |evel because a lot -- not al
districts, but districts |like Deer Valley are saying,
"You know what, we're going to get enough movenment from
people in the comunity to bust this. W're not going
to have to even teach the skills."

PARTI Cl PANT: There's reason for them
feeling that way. |'ve been in the educational system

PARTI Cl PANT:  Sure.

PARTI CI PANT: | go back before that.
That's Cues. Cues cane first, and they've all just
kind of fallen down. And so there's real good reason
for that.

PARTI Cl PANT: | understand that. But
it's been made very clear the six years --

PARTI Cl PANT: And | woul dn't be opposed



to this, but I'd want to be sure that the bar is where
it is now, or higher.

PARTI Cl PANT: Right. Right.

PARTI Cl PANT: By at |east 2010.

PARTI Cl PANT: That's a concern that
we've had, is the infrastructure in place, to handle
that 50 percent of the children do not graduate and are
therefore held back.

It's not sonmething that the children are
going to continue in school. They'll drop out.
They're not going to conme back. And they won't have
t he enmpl oynent requirenent of even having a high schoo
di plona to say, "I can step into your door because
have a high school diplom or a GED."

We're going to increase this popul ation
in the work force pool that doesn't have the
credentials to walk into the door of enploynent.

PARTI Cl PANT: That's why a graduated
system woul d work better than an all or nothing.

PARTI Cl PANT: Change nust take pl ace.

It must. It's going to take tine. W just can't next
year say we'll satisfy you. W can't.

PARTI CI PANT: |If you're going to be
| ooki ng at data and be driven by data, and | assune a

| ot of people in this roomare, then all you need to do



is, you know, if you |l ook at your test scores, you can
see where we are al ready seeing progress.

What about considering that we have |ike
a separate set of dates here? Because it |ooks like
we' re noving towards our kids neeting standards in
reading and witing. But math is still a big issue.
It's a very big issue, and we have to change a | ot of
things in our instruction in math.

Isn't it possible for us to consider
hi gh- st akes testing for reading and witing, possibly
to have that graduation requirenent, naybe 2004, 2005,
and delay the graduation requirenent for math until we
have an opportunity to instruct these students in math?

PARTI Cl PANT: The math teachers.

PARTI Cl PANT: And the teachers in math
skills until a later date, perhaps by 20087

PARTI Cl PANT: | agree whol eheartedly,
and | think that's a good approach

But | need to say, they're not going to
take it seriously unless it's for real. Unless it
counts, they're not going to take it seriously.

The test al so, the assessnent process
has to belong to the educator

PARTI Cl PANT: Right.

PARTI Cl PANT: And the biggest area that



| feel that the corporate world could help us inis to
assi st and analyze the data and adjust the instruction
we give to those kids.

Now, if you're a basketball coach, it
doesn't matter whether your kids are short or tall or
fast or slow. |If you run the sane offense and defense
every year, you're going to get beat. And that is
what's happened. When you teach by a textbook, that's
what happens.

In our district we've taken every one of
our AIMS and (tape inaudible) test scores and put them
on a scattergram Every teacher has every kid in their
cl assroom they can see vertically and horizontally
where every kid is, and the grade |evel and the
departnents are sitting down and focusing on targets to
i mprove for the next year. Not the whole playing
field. Nunber sets nmaybe in the 5th grade |evel,
everywhere we can. So we focus on the nunber sets.

And if you get the whole field in play,
it is so oppressive to look at. So if you get themto
start focusing on sone disaggregated data to inprove
student | earning and nonitor and adjust and continue
i mprovenent throughout, they're going to hit the
targets that we're after.

But we have to set a date, and | believe



t he graduated date of reading, witing, and then math
is the best way to go, but set the date and grade it
and keep goi ng.

PARTI CI PANT: | was al so thinking pretty
much along the sanme lines. Different dates. Just
| ooking at this here, 8th grade, 81 percent reading, 48
percent nmeeting or exceeding witing, and then math.
In sone districts it's |ower than that.

| happen to be in a high school district
with 13 school feeder schools coming into the high
schools. That's Phoenix Union. And ny particular
feeder pattern, the percentages are lower. So, | would
say 2006 for the reading and witing part. And math,
2010, 2008, whatever it is that is needed to set up
that infrastructure, professional devel opnent, all of
the things we tal ked about.

THE MODERATOR: It's five minutes before
11: 00. Maybe in closing, if anyone wants to take a
m nute and maybe sunmarize what's the nost inportant
i ssue to consider in naking this decision. O any
coment at all?

PARTI Cl PANT: | guess | still have a | ot
of trouble with a high-stakes test where I know that 30
percent of the kids in the state are not going to be

ready in 2004, nmaybe not by 2006. And | think the



legislature is going to feel real good about telling
the parents, but that's the way it goes.

I think there's a |lot of things we could
do. One that occurs to nme, we tal ked about the schoo
systemthat he works in. H's problens are much nore
severe than mne. M kids pass at a pretty high I evel.
So when | see the paper and the scores are there, | can
smle and say, "Aren't we doi ng wonderful ?"

| feel the frustration of people who
work in schools where they have a real high | evel of
students not passing. Perhaps it's tine to |ook at
differentiating support for schools where the scores
are way off from being able to pass.

Pay the teachers nore so that they'l
stay. Because as soon as the teacher that's really
good gets into that frustration and sees their school's
not passing, they want to nove. They want to nove to
my school. And so | end up with good teachers where
the need is not the greatest.

And | think they need | ower class sizes
and hi gher pay in those kinds of schools. They would
have a better chance of having kids achieve. Once
again, | really think that setting it that way, give an
honors di ploma or a regent's test for kids that are

col |l ege bound. Kids are going to need that high schoo



di pl oma.

PARTI CI PANT: |If | can take a minute.

THE MODERATOR: Ckay.

PARTI Cl PANT:  Very briefly. You were
saying that, get it done. GCet this thing going,
because if it isn't going, then the schools or the
students won't believe it's ever going to be, and it
won't happen.

And you have an excellent idea, relevant
to that which is quite subjective, in that the
departnent or the districts, whoever nmakes the decision
relative to what is passing, so this year it is 70
percent and next year it's 75 and whatever, | think
gets the test done and still gives you tine to get
better and better and better at what you're about.

The standards haven't changed, but your
very subjective ability to decide what's passing, this
is available to you, and we can then nove ahead. But
we're not giving up the fact that you' ve got to start
doing it. So that's it.

THE MODERATOR: Any closing thoughts?

PARTI Cl PANT:  The success or failure of
this is going to happen right over there and over there
and right here, because the people who dissem nate

instruction to all the students is with the classroom



t eacher.

So | guess I1'd like to close by saying
that we understand the dilemma. W are working very
hard to cl ose the gap, and we need your support. W
need to know that everybody's on board with us.

There's no hidden agenda here or there's
no conspiracy. W need tine, we need devel opnent, and
we need input froma |lot of other people.

I think this has been a very positive
procedure, and | appreciate the fact that I was invited
toit. But |I do hope that you've heard everything the
three of us had to say.

PARTI CI PANT: | think it not only goes
with the teaching staff, but there's a partnership with
the parents. | think we as parents need to eval uate
where we have our priorities in life, whether it be
career-oriented or with the youth. | think we need to
take a | ook at ourselves internally.

But by the sane token, just thinking
about it, | would like to see also on the educationa
side, the schools educate the parents in the inportance
of being invol ved.

| know just in ny experience, | nean, |
had to go beat on the doors. |[|'ve offered them nmy cel

phone nunber and basically everything except spending



t he whol e day down there to get information. And | ask
the teacher and the principal, "How can | help you?"
And that's been an ongoing chore. |'ve been literally
up in their face on a weekly basis to get that

i nformati on.

And so | would like -- and naybe that's
an isolated case with one particular school. But |
would Iike to see the hands extended at the sanme tinme
because it is a partnership

PARTI Cl PANT:  You nean besi de xeroxing
and providing an extra thunb?

PARTI Cl PANT:  Yeah.

PARTI Cl PANT: Sending a letter in a
backpack and those types of things. | know wth the
class size and the parents, it's just difficult.

But there has to be some effort there.
| as a parent amwilling to make whatever effort
possible to open nyself up to dialogue with the
educational staff. | would appreciate it if they would
do the sane for ne. And | think that's one point.

Utimtely, whether there's a test,
there's not a test, or there's reform there's not
reformis ultimately going to lie on the people who are
in touch with that child, who have a hands-on

relationship with that child.



PARTI CI PANT: | would like to reiterate
the notion of a need for support. Clearly, there is
quite a bit of a need for support. And we should be
able to look to the Arizona Departnent of Education for
support as wel|.

The scenarios of what's possible, what's
probabl e, and what's preferable, we need to find not a
preferabl e scenario but one that will enmerge if we
continue with this requirenent as it is.

The other thing is to | ook at what
nmeasures we can take to prevent certain things from
happeni ng such as that, such as a dropout possibility.
Add that to what we have, sonme of the problemitens are
not devel opnentally preferable. They are just not --
kids aren't that dedicated. So that's another piece.

Anot her proactive piece would be to | ook
at a nore conprehensi ve perspective. Wen you have
types of assessnents that include a broader variety of
ways to assess, the success of a nore diverse
popul ation increases. So that's the other piece that
we need to | ook at another.

I work at one of the high schools in
this city with the highest concentration of minorities,
of students that are having English for the first tine.

The AIMS doesn't address that. So we need to | ook at



devel opi ng an instrunent that gives us sone information
about that population, so we can proceed with a nore
i nformed approach to what the instruction should be.
Thank you.
THE MODERATOR: Thank you very nuch for
comng. This was a great discussion.

(End of tape.)






